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Introduction
The project ‘Learning to Learn(L2L) and Self Directed
Learning (SDL) to support Employability’ took place
between September 2014 and August 2016. The main aim
of the project was to investigate how L2L and SDL can
support employability of learners. Four countries
participated in this project: Belgium, Iceland, Italy and
Turkey. In all countries so-called ‘learning spaces’ took
place in which people participated who were unemployed
at that moment. Learning spaces guided by innovative
educational principles, with L2L and SDL being the
underlying approach, where unemployed people can set
their learning and development process supported by
facilitators.
The expected result from this project was a process of
personal and professional development that supports
unemployed people to increase their self-esteem, to
increase their network, to develop new transversal and
professional skills, to be more aware of themselves as a
learner (and maybe to re-start a formal educational path), to
develop a pro-active attitude and all in all feel much more
empowered and not dependent on the system being able
to deal better with their realities.
More information about the project you can find in the
publication: Transferring the Learning Space Model.
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In order to draw from

the project conclusions and
recommendations towards an approach for setting up
learning spaces for unemployed people a research was
carried out during the project. The research was
coordinated by two researchers from Work in Progress and
Pame Ambro in close cooperation with the other partners.
The main basic question for the research was: “What
elements contribute to a good self-directed learning
environment?”. The focus was on 3 components to
investigate: the relation between learners and facilitators,
the group climate and the impact of the space on learning.
Taking into account the objectives of this project the 4th
element a special focus was put on how this self-directed
environment contributed to the employability of the people
participating in this project.
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The research consisted
of three parts

§ a desktop research collecting data from publications
and research on related topics
§ questionnaires for participants of the learning spaces
and for the facilitators (annex 1 and 2)
§ focus groups with the facilitators
Both questionnaires and focus groups took place after the
learning spaces finished. Forty-four participants filled in the
questionnaire and twelve facilitators. Four focus-groups
took place. (one in every country) The focus groups were
facilitated by the national coordinator. The researchers
provided guidelines for the facilitation.
The desktop research provided hypothesis around the three
main elements of the research and gave guidance to the
development of the questionnaires for as well the learners
as the facilitators.
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Item

What supports learning

Relation learnerfacilitator

§
§
§

Group Climate

§
§
§
§
§
§
§

trust, respect and appreciation between learners and facilitators
clearly defined roles of facilitators and learners
a supportive and empowering role of facilitator
§ facilitators being competent learners and serving as a model for learning
§ facilitators being transparent about objectives, methodologies and process
diversity in the group is appreciated
confidentiality
safe learning space allowing for trial and mistakes
group norms are openly negotiable
not feeling restrained by time pressure, group or program
willingness to support each other in learning
expression in all human dimension, intellectual, creative, emotional and spiritual is encouraged
and appreciated

Relation between § co-creation of the space
physical space
§ space for interaction (peer learning)
and learning
§ space for self reflection
§ space has to reflect the educational principles
§ comfort
§ learning and living go together
§ integrated technology in the space
§ flexibility (one size doesn’t fit all)
§ sensory stimulation
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References for the desktop research
§ Chisholm,L , Fennes,H , Karsten,A , Reich,K (2009) Learning to Learn – A Methods in Action – Literature Review//Synthesis
Report, Institute of Educational Sciences Innsbruck. Online Available http://learning2learn.eu
§ “Choose*2: Choose your learning, choose your life” Publication from this Grundtvig Learning Partnership Project – 2014
http://media.wix.com/ugd/f795c9_6519c26c75e34cecb5e7298de745423a.pdf
§ Deakin Crick, R. Stringher, C. Ren, K. (2014) Learning to Learn – International perspectives from theory and practice,
Routledge - London
§ Guglielmino,LM (1978) Self -Directed Learning Readiness Scale, Doctoral dissertation, University of Georgia
§ Heron,J (1999) The complete facilitators’ handbook, London Stylus Publishing
§ Hiemstra,R: several publications http://www-distance.syr.edu/distancenew.html
§ Kloosterman,P. Taylor, M. (2012) Handbook for Facilitators - Learning to Learn in Practice, Vilnius: Fridas
http://lokalnirazvoj.rs/upload/YouthEmployment/EnAttachment/2014-03/
Handbook_For_Facilitators_Learning_To_Learn_June_2012.pdf
§ Knowles, M (1975) Self-directed learning: A guide for learners and teachers, Association Press
§ Merriam, S, Caffarella,S , (1999) Learning in Adulthood. A comprehensive guide, Michigan Jossey-Bass Publishers
§ Mitra,S (2010) The child-driven education TED talk
http://www.ted.com/talks/sugata_mitra_the_child_driven_education.html
§ Robinson,K (2010) Bring on the learning revolution! TED talk
http://www.ted.com/talks/sir_ken_robinson_bring_on_the_revolution.html
§ Robinson,K (2011) Out of our minds, West Sussex UK Capstone Publishing
§ Rogers,C (1969) Freedom to learn, Columbus, Ohio Charles E. Merril Publishing Company
§ Spear, G E, Mocker, DW (1984) The organizing circumstance: Environmental determinants in self-directed learning, University
of Missouri, Kansas City, Missouri
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Global research results
The questionnaires were fulfilled by 56 persons, 12
facilitators of the learning spaces and 44 learners.
Some descriptive figures:
• 12 answers from Iceland, 15 from Italy, 15 from Belgium
and 14 from Turkey
• Average age of the learners: 35. The youngest
participant was 19 years old, the oldest 51;
• Males and females: the facilitators were 10 females and
2 males; among the learners, there were 32 females and
12 males
The learners had very different backgrounds. 26 had a
university degree, and 10 a high school diploma. Looking
at their last profession, we had engineers, touristic guides,
educators, accountants, labourers, petrol pump attendants
– just to mention some of them. They had in common to be
unemployed when they started attending the learning
spaces.
Both learners and facilitators were asked to fulfil a final
questionnaire that aimed to investigate 4 dimensions: the
relation learners/facilitators, the group climate, the relation
between the physical space and the learning process, the
impact of the learning space on their employability.
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Four focus groups took place in the participating countries
with the facilitators of the learning spaces. The leading
question for the research, “What elements contribute to a
good self-directed learning environment?” was the starting
point for the focus groups. The facilitators were provided
with further guidelines.
Under here the analysis of the 4 dimensions investigated.
hallo

The relation learners/
facilitators
Both facilitators and learners used common words to
describe this relation: equal, friendly, supportive, honest.
Almost all of the facilitators mentioned empathy as an
important element of their facilitation. It stands out that a
trustful relationship has to be created, in which people feel
safe, comfortable and feel free to ask and behave as they
feel. In different wording authenticity comes back several
time. You have to give and show something of yourself and
share your own experiences.
Asking good questions is seen as an important skill for
facilitators. Other points which are mentioned are offering
challenges to learners and pointing out the strong point/
potentials that learners have.
Considering what the learners learnt from the facilitators,
most of them mentioned “technical” information related to
job research (CV, job interview, social media etc.).

Then, there are a set of competences that we can consider
related to employability: awareness of strengths, passions,
talents, how to reach objectives.
The ones who expanded the field, going further into lifeskills, mentioned:
• To be more confident in my own experience
• Supported general reflection and thinking
• Receiving feedback
• Not judging the others
• Active listening
• Avoiding self-sabotage
• Self-awareness and self-development
• To consider different point of views
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What is the role of the facilitators in this relationship? We asked this question to both target; they could select maximum 2
answers and add other options. Most of them considered the facilitators to be a support person and a guide.
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Role

Guide

Teacher

Support
person

Mentor

Peer

Friend

Point of view
of learners

15

4

21

3

8

10

Point of view
of facilitators

4

0

12

1

2

1

The group climate
All groups are described in a quite positive way in which
diversity, mutual support, being a group”, trust, honest and
supportive environment and openness are given as
important elements. Listening was THE word related to this
group of answers: listening to each other’s stories and the
feeling to be heard by others is mentioned by most of the
respondents as an important element that contributed to
learners feeling being supported by each other. Other
attitudes that scored high were ‘praising each other’ and
‘encouraging each other to take up challenges’. The point
of views of learners and facilitators converged in
considering the group very supportive for the individual
learning process (scoring higher than 5 on 6). It seems that
learners felt to get support more than what they were able
to give, while the facilitators did not perceive this
discrepancy.
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expressed
in having a space
that is flexible,
The physical
space
andmulti-functional
and having different ‘corners’. To have a space for reflection
learning
process
and relaxing, a space
for working, a resource table, a place

where people can work individual and a computer corner is
seen as an important element to give opportunities’ to
different needs of learners.
It seems that the reflection on how the physical space
contributed to the learning process was one of the most
difficult to be answered by the learners. Only few people
really answered, many only described the place. It is
interesting to mention that 5 learners affirmed that the
space was not important, only contents and group matter.
The co-creation of the learning space only happened to a
limited extend. The impression is that facilitators took a big
role here and then tried to involve the learners in a later
stage. However. when learners were involved in co-creation
it had in general positive response, since it it contributed to
feeling the ownership of the space and contributed to the
safety and solidarity in the group.
The element that comes to light analysing the answers of
both facilitators and learners is the importance of a
multifaceted learning space. The educational principles
behind the creation of the learning space were mainly
vdfdv
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expressed in having a space that is flexible, multi-functional
and having different ‘corners’. To have a space for reflection
and relaxing, a space for working, a resource table, a place
where people can work individual and a computer corner is
seen as an important element to give opportunities’ to
different needs of learners.
The space was used mainly for peer learning (4,87 on 6),
individual reflection and relaxing (4 on 6) and then outdoor
and technology (3,26 and 2,75 on 6). When using the
technology, the learners did it mostly for web researches.
Having different spaces for different activity was really
appreciated. This characteristic supported learning in
doing what they wanted without feeling restrained.
Other important elements that learners mentioned in the
description of the spaces were: the accessibility by public
transport, warm colours, having a sofa, nice decoration on
the wall, possibility of using the garden, having drinks and
food in the same space.
There are some outstanding quotes like: “The learning
space did not remind me the school”, “It was big enough to
be able to walk and not sitting all the time”, “Because of
non-standard seating arrangements they could step out of
conventional ways of learning”.

Learning Space and
Employability
We can summarize the competences developed by
learners splitting them in 2 types:
1. The ones related to the job searching: making a proper
CV, presentation skills, managing interviews, using
social media and IT to search for a job, focusing on
talents,
2. The ones related to personal development: team work,
self-awareness, communicating and relating with the
others, active listening, ability to set goals, social skills,
taking decisions.

Both learners and facilitators agree here pretty much on the
importance of growing self-awareness. A better selfawareness helps you to make choices in life and also in
work. Facilitators see that many of the leaners have a quite
limited perception on themselves which decreases their
possibilities when thinking about their employability. In the
project many of these limiting beliefs were taken away
which opened new opportunities. Participants think that
what they learned improved their employability by feeling
empowered and more confident. They are generally more
aware of their passions and talents, strengths and limits.
They also have a clearer vision of what they want from a
professional point of view. One of the facilitators says that
‘unemployment has a lot to do with that people don’t know
what they want and a lack of belief in their own capacities’.
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Recommendations
§ A self-directed learning environment is supported by a trustful relationship between facilitator and learner in which honesty
and authenticity are important elements.
§ Asking good questions, showing empathy, offering challenges and pointing out potentials of learners are essential
competences for facilitators.
§ When working in a team, it is crucial for facilitators to dedicate time on sharing and agreeing on common educational
principles
§ A group climate, which embraces diversity, mutual support, trust, honesty and openness, contributes to a self-directed
learning environment.
§ Peer-support within a group contributes considerably to individual learning
§ Learners telling their own stories and listening to each others stories supports a fruitful learning environment
§ A multifaceted, multi-functional learning space contributes to a self directed learning environment having different
functions available as space for reflection, space for relaxing, a space for peer-talks, a pace fro individual work, a resource
table and a computer corner.
§ Co-creating the space with the learners is challenging but increases the level of involvement and ownership.
§ Self-awareness, self-confidence, knowing your passions, talents capacities and limits together with empowerment are
crucial elements for employability.
§ SDL is not a “one shot”! Actually it is, but only if you work with kids that have not gone through the school path. Adults are
not used anymore to be in touch with their learning needs and to freely choose how to satisfy them. In practice, it means
that it is not enough to explain what SDL is and to expect that people will put it action. Facilitators have to be ready to
implement a step-by-step approach if required, supporting learners in developing self-confidence and self-efficacy and in
taking gradual ownership of the space.
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Annex 1
Questionnaire FOR LEARNERS
Age:
Gender:
Last work experience:
Level of education:
Item: Relationship learner-facilitator
1. How would you describe the role of the trainer/facilitator?
(tick maximum 2 possibilities)
☐
a guide
☐
a teacher
☐
a support person
☐
a mentor
☐
a peer
☐
a friend
2. What can you tell about your relation with the trainer/facilitator?
3. What did you learn from the trainer/facilitator?
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Item: Group Climate
4. Did the group support your learning?
Position yourself between 1 and6 (1 being: not at all, 6 being: very well)
Not at all

1

Very well

2

3

4

5

6

5. How safe did you feel in the group?
Position yourself between 1 and 6 (1 being not safe at all, 6 being very safe)
Not at all

1

Very well

2

Please explain your position.
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3

4

5

6
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6. To what extend could you express yourself in the group?
Position yourself between 1 and 6 (1 being: not at all, 6 being: very well)
Not at all

1

Very well

2

3

4

5

6

7. To what extend could you support others in the group?
Position yourself between 1 and 6 (1 being: not at all, 6 being: very well)
Not at all

1

Very well

2

3

4

5

6

8. In what way could you support others in the group
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Item: Relation between physical space and learning)
9. How did the space contribute to your learning?
10. To what extend did you contribute to the on-going creation of the space?
Position yourself between 1 and 6 (1 being: not at all, 6 being: very well)
Not at all

1

Very well

2

3

4

11. How was to have this chance?
12. What are for you the three most important elements of this space?
13. To what extend did you use the different parts of the space?
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5
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13. To what extend did you use the different parts of the space?
Position yourself for each element between 1 and 6 (1 being: not at all, 6 being: very much)
individual reflection
peer learning
relaxing
outdoor
others????

1
1
1
1

2
2
2
2

3
3
3
3

4
4
4
4

5
5
5
5

6
6
6
6

14. How do you think that the different parts of the space fit your different needs?
15. To what extend did you use the technology offered?
Position yourself for each element between 1 and 6 (1 being: not at all, 6 being: very much)
Not at all

1

Very well

2

3

4

5

6
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16. What for did you use most the technology offered?
Position yourself for each element between 1 and 6 (1 being: not at all, 6 being: very much)
Social media
Making researches
Writing
Playing
Watching movies/videos
Music
Other: _____________

1
1
1
1
1
1
1

2
2
2
2
2
2
2

3
3
3
3
3
3
3

Link with employability
17. What competences did you develop being involved in the learning space?
18. How do you think that what you learnt can contribute to your employability?
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4
4
4
4
4
4
4

5
5
5
5
5
5
5

6
6
6
6
6
6
6

Annex 2
Questionnaire FOR FACILITATORS
Item: relationship learner-facilitator
1. How would you describe your role as a facilitator?
(tick maximum 2 possibilities)
☐
a guide
☐
a teacher
☐
a support person
☐
a mentor
☐
a peer
☐
a friend
2. What do you see as your strong points in building a relationship with learners?
3. What do you see as your challenges when building a relationship with learners?
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Item: Group Climate
4. How would you describe the group?
5. To what extend was the group-climate supporting the learning?
Position yourself between 1 and 6 (1 being: not at all, 6 being: very well)
Not at all

1

Very well

2

3

4

5

6

Please explain
6. To what extend were learners supporting each other in their learning?
Not at all

1
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Very well

2

3

4

5

6
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7. In what ways were learners supporting each other in their learning?
Item: Relation between physical spaces and learning
8. Please describe the learning space
9. Did you feel comfortable in the space?
Not at all

1

Very much

2

3

4

5

6

10. How was to co-create the learning spaces together with your learners?
11. What impact do you think the co-creation process had on the learners?
12. And on yourself?
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13. Do you think that the space was adequate for the different learners’ needs?
Not at all

1

Very much

2

3

4

5

14. How much do you think the learners used the space for:
Position yourself for each element between 1 and 6 (1 being: not at all, 6 being: very much)
individual reflection
1
2
3
4
peer learning
1
2
3
4
relaxing
1
2
3
4
outdoor
1
2
3
4
others?

6

5
5
5
5

15. How do you think the space reflected your educational principles?
16. All in all, what elements do you think contributed most to a good self-directed learning environment?
17. How do you think that the learning space can contribute to learners’ employability?
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6
6
6
6







 











 

